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Career, Technical, & Agricultural Education







PATHWAY:  
Financial Management-Services
COURSE:  

Financial Literacy
UNIT 7: 

BCS-FL-7 Consumer Satisfaction
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Annotation: 
This unit will teach students skills that they need to be smart, educated consumers in today’s economy.

Grade(s):  
	
	9th

	
	10th

	x
	11th

	x
	12th


Time:  
17 Hours 
Author: 
Julie Chapman
Students with Disabilities:

For students with disabilities, the instructor should refer to the student's IEP to be sure that the accommodations specified are being provided appropriately. Instructors should also familiarize themselves with the provisions of Behavior Intervention Plans that may be part of a student's IEP. Frequent consultation with a student's special education instructor will be beneficial in providing appropriate differentiation. Many students (both with and without disabilities) who struggle with reading may benefit from the use of text reading software or other technological aids to provide access to printed materials. Many of these are available at little or no cost on the internet.
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GPS Focus Standards: 
BCS-FL-7: Students will apply a decision-making model to maximize consumer satisfaction when buying goods and services. 
a. Compare the benefits and costs of spending decisions. 

b. Evaluate information about products and services. 

GPS Academic Standards:
SSEPF1. 
The student will apply rational decisions to the making of personal spending and savings choices. 
SSEPF4. 
The student will evaluate the costs and benefits of using credit. 
SSEPF6. 
The student will describe how the earnings of workers are determined in the marketplace. 
ELA10RC3. 
The student acquires new vocabulary in each content area and uses it correctly. 
ELA10RC4. 
The student establishes a context for information acquired by reading across subject areas. 
ELA10W3. 
The student uses research and technology to support writing. 
ELA10LSV1. 
The student participates in student-to-teacher, student-to-student, and group verbal interactions. 
MM2P1. 
Students will solve problems (using appropriate technology). 
MM2P4. 
Students will make connections among mathematical ideas and to other disciplines
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Enduring Understandings: 
Students will spend their entire adult lives making buying and spending decisions. They must know how to make the choices that maximize their satisfaction while protecting their limited financial resources.
Essential Questions: 
•
When I can't make up my mind between alternatives, isn't flipping a coin or playing Rock-Paper-Scissors the best way to make my decision?
· How do I know which product is the best for me to buy or what is the best way to buy it?

· What resources can I use to help me find information about products and/or services?
Knowledge from this Unit:  
Students will:
•
Compare and contrast the benefits and costs of certain spending decisions including: Paying Cash vs. Using Credit, Purchasing an Automobile vs. Leasing an Automobile, Buying a New Car vs. Buying a Used Car and Renting a Home vs. Purchasing a Home.
· Identify and navigate consumer websites when searching for information on products in which they have interest.
Skills from this Unit:  
Students will be able to:
•
Apply a 5-step decision making model to help them choose between alternatives. 

· Evaluate information found on the Internet about products and services.
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Assessment Method Type: 
	
	Pre-test

	
	Objective assessment - multiple-choice, true- false, etc.

	
	__ Quizzes/Tests

__ Unit test

	x
	Group project

	x
	Individual project

	
	Self-assessment - May include practice quizzes, games, simulations, checklists, etc.

	
	__ Self-check rubrics   

__ Self-check during writing/planning process

__ Journal reflections on concepts, personal experiences and impact on one’s life

__ Reflect on evaluations of work from teachers, business partners, and competition judges

__ Academic prompts

__ Practice quizzes/tests

	
	Subjective assessment/Informal observations

	
	__ Essay tests

__ Observe students working with partners

__ Observe students role playing

	
	Peer-assessment  

	
	__ Peer editing & commentary of products/projects/presentations using rubrics

__ Peer editing and/or critiquing

	x
	Dialogue and Discussion

	
	__ Student/teacher conferences
_x_ Partner and small group discussions

__ Whole group discussions
__ Interaction with/feedback from community members/speakers and business partners

	x
	Constructed Responses

	
	__ Chart good reading/writing/listening/speaking habits

_x_ Application of skills to real-life situations/scenarios

	
	Post-test


Assessment Attachments and / or Directions: 
NONE
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•
LESSON 1:  Isn’t Rock-Paper-Scissors the Best Way to Make Decisions?

1.
Identify the standards. Standards should be posted in the classroom.     
BCS-FL-7: Students will apply a decision-making model to maximize consumer satisfaction when buying goods and services. 
2.
Review Essential Question(s). Post Essential Questions in the classroom. 
· When I can't make up my mind between alternatives, isn't flipping a coin or playing Rock-Paper-Scissors the best way to make my decision?
3.
Identify and review the unit vocabulary. Terms may be posted on word wall. All vocabulary for the unit should be included in a table format. Definitions should also be included in the attachments. 
	Store brand
	Name Brand
	Generic Brand

	Consumer
	Better Business Bureau
	Federal Trade Commission

	Warranty
	Impulse Buying
	Comparison Shopping

	
	
	


4.
Interest approach – Show Students Consumerism: The Musical Movie. Prior to showing the video, give students the Consumerism The Musical Reflection Worksheet. Read the questions aloud prior to viewing.
· How does the video describe a “wonderful” life?

· At the end of the video, Singer Man is alone in the dark. Why is this significant?

· What is your reaction to the lesson being taught in the video?

Have students answer the 3 questions and discuss answers. 

5. To help students understand the reasons that utilizing a 5-step decision making model can be useful to them, they will read the article called Teens and Decision Making Article Handout from Scholastic and the Scientists of the National Institute on Drug Abuse, National Institutes of Health, and U.S. Department of Health and Human Services.
This article is about recent scientific discoveries showing that while one’s brain reaches maximum size somewhere between ages 12 and 14, development continues all the way through the early twenties. A key area of later development is the prefrontal cortex, the brain region responsible for planning and sizing up risks and rewards. This area is not fully matured in adolescents—as a result, the faster-maturing limbic system, the emotional control center, gains an edge during decision making.
A lesson plan from Scholastic Teens and Decision Making Teacher Instructions is also attached. It may be used in its entirety or the teacher may give a quiz either to test retention of information after reading the article or as a guide to be completed by students as they read.

Students should understand from this article and the activity that their brains work differently and that while using a model to make big decisions is an important tool for anyone, it can be especially useful to teens and young adults to help them avoid that impulsiveness that comes from the immature brain.
6. A commonly used decision-making model consists of 5 steps:

Step 1: Define the problem or need


Step 2: Develop possible alternatives


Step 3: Evaluate alternatives


Step 4: Make and Implement decision


Step 5: Monitor
The teacher will lead the class in a discussion about the meaning of each of the steps and how they are applied. Students could be asked to come up with a hypothetical decision that they may have to make, such as, whether to drink alcohol at a party where all the “cool” kids are drinking, and then the class could go through the steps together. The decisions will, ideally, be student-generated to increase student engagement.
7. As an assessment or as practice, students will complete the 5-Step Decision Making Cases Handout activity.  The teacher will divide the class into groups. Each teacher will determine the group size that works best for their class. Depending on time constraints and objectives, each group will complete all 4 cases or the teacher may want to assign only specific cases. When completed, the cases with final decisions could also be presented to the class.
•
LESSON 2:  Spending Decisions

1. Identify the standards. Standards should be posted in the classroom.     

BCS-FL-7: Students will apply a decision-making model to maximize consumer satisfaction when buying goods and services. 


a. Compare the benefits and costs of spending decisions.
2.
Review Essential Questions. Post Essential Questions in the classroom. 
· How do I know which product is the best for me to buy or what is the best way to buy it?
3. To introduce this lesson, the teacher will play this short audio file (3 minutes) from National Public Radio which discusses the reasons that people spend more when using credit rather than cash to pay for purchases. http://www.npr.org/templates/story/story.php?storyId=92178034
4. Students need to know how to make educated decisions when making purchases. This lesson will cover the following spending decisions that students will encounter.
a. Cash vs. Credit

b. Purchasing a car vs. Leasing a car

c. Renting a home vs. Purchasing a home

d. Purchasing a new car vs. Purchasing a used car

e. Rent to Own vs. Purchasing outright

f. Convenience Foods vs. Homemade Foods

g. Planned purchases vs. Impulse buying

h. Using coupons vs. Not using coupons

i. Designer clothes vs. Store brand clothes

Give the class the Purchasing Decisions Partners Project Handout. The teacher will either assign partners or let students choose their partner and distribute the assignment sheet. Each partnership will be assigned one of the spending decisions listed above.  Following the directions on the assignment sheet, students will do Internet research to find the information requested. This research should lead them to be able to choose one alternative over the other and to justify their decision.  The partners will create a PowerPoint or Prezi to present their findings to the class.

•
LESSON 3:  Using and Evaluating Sources of Consumer Information

1. Review Essential Questions. Post Essential Questions in the classroom. 

· What resources can I use to help me find information about products and/or services?
2. There is certainly no shortage of consumer information available to consumers on the Internet and in print. Because knowledge is power, students must know how to find and use this information so that they can make informed choices when making purchases. 
The following is a listing of popular Internet sites that consumers may find useful. The list is by no means complete and the teacher should feel free to add other resources.

· www.consumerreports.org This is the website for the popular Consumer Reports magazine.  


Membership is required for full access, but some information is provided free of charge.

· www.clarkhoward.com Clark Howard is a consumer guru who is recognized nationally.

· www.edmunds.com This is a comprehensive site specializing in buying and selling automobiles.

· www.kbb.com Another respected website for automobile buying and selling information. 

· www.bbb.org The national website for the Better Business Bureau. By putting in a zip code, 


information can be found about companies doing business in a particular area. 

· www.pricegrabber.com  A popular site to compare pricing information on many consumer 


products.

· www.bradsdeals.com A site that informs consumers of special deals at many leading retailers

· www.expedia.com The granddaddy of travel sites to help find good deals on air travel, car rental, 


cruises and hotels.

3. A scavenger hunt is a good way to introduce students to these websites. Because the information on these sites changes frequently, even daily, it is not possible to create one scavenger hunt to be used repeatedly. To overcome this challenge, the teacher will use the student to create the scavenger hunt! 

Each student will be assigned one website. They will go to the website and familiarize themselves with the information available. While perusing the site, students will write 5 questions that could be used on a scavenger hunt. For example, the student who is on the www.bbb.org website, may ask,” What is the address of the Better Business Bureau office in our city?” The student on www.clarkhoward.com may ask “What are two items listed on Clarks Latest Deals today?” Students also need to supply the answers to their 5 questions. These papers are turned in to the teacher.

Using the questions turned in by the students, the teacher will choose the best questions and create a scavenger hunt to be completed by all of the students.

•
ATTACHMENTS FOR LESSON PLANS

Teens and Decision Making Article Handout
Teen and Decision Making Teacher Instructions
5-Step Decision Making Cases Handout
Purchasing Decisions Partners Project Handout
Rent to Own lesson from the St. Louis Fed Lecture Notes
•
NOTES & REFLECTION: 

These lessons work best in a computer lab with Internet access. Lesson 1 and 2 could be completed in a classroom, but the teacher would have to print quite a bit of information from the websites used in the lesson. Students must have Internet access for Lesson 3. If Internet is not available, the media center probably subscribes to Consumer Reports magazine. The lesson could be adapted using information in the magazine. Students will enjoy the Culminating Performance Task, but it requires substantial planning and the teacher does have to buy the products needed to do the comparisons. 
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Culminating Unit Performance Task Title:  

Store Brands vs. Name Brands: Who’s the Winner?
Culminating Unit Performance Task Description/Directions/Differentiated Instruction: 
1. The following is a link to a Consumer Reports article that discusses store brand products compared to name brand products. Have students read the article and answer these questions.
http://www.consumerreports.org/cro/magazine-archive/2010/october/shopping/store-brands-vs-name-brands/overview/index.htm
· How much did Consumer Reports save by buying the store brand products?

· What are second tier brands?

· What conclusion did Consumer Reports draw?

2. Tell students that they will now have an opportunity to see if they agree with the conclusions drawn by Consumer Reports. 

Prior to class, the teacher will purchase the Name Brand and the Store Brand of the products to be compared. Remember, Store Brands are not the same as Generic Brands. According to Consumer Reports, generic brands are sometimes noticeably inferior. Because this is not usually the case with store brands and the purpose of this activity is to show students how to save some money, the teacher should be sure NOT to buy generics. 

 Before students get to class, the teacher will set up stations around the classroom. The number of stations depends on the number of products to be compared and the number of students in the class. Three students for every station works well. The teacher will display the labels for the products at each station along with the cost per serving which can be found on the box, but the container for a specific product must not be identified. Products should be placed in IDENTICAL containers for testing.   The students must not be aware which product they are tasting or testing. 
The following items work well for comparison in this activity:

· Sandwich cookies

· Cheeses

· Chips

· Graham Crackers

· Paper Towels

· Cereals

· Soda Pop

· Ketchup

· Peanut Butter (be aware of the possibility of peanut allergies!)

· Lunch meats
The teacher will distribute the Product Testing Worksheet and explain to students that they will be comparing Name brand products to Store brand products. If it is a food item, they need to consider which product tastes better and provides an overall more pleasant experience.  If the product is a not edible, they will consider which item performs its intended function better. As students move from station to station, they will complete the first portion of the Product Testing Worksheet which is displayed at each station they will record their preferences and impressions on the Product Testing Worksheet.  Group will spend a maximum of 5 minutes at each station and will not move to another station until the teacher directs them to do so. 
After all students have been through all of the stations, the teacher will tally the data for each product by asking for a show of hands. A winner (product preferred by most) will be determined and the teacher will then reveal which is the Name Brand and which is the Store Brand. Students should record the tally numbers and the winner on the Product Testing Worksheet.

To give the testing further validity, the teacher could have students go through the stations a second time and see if they make the same choices or the teacher could add a generic item for a total of three products at each station. The forms attached will have to be adapted if either of these options are chosen.

The teacher may use the Product Testing Reflection Worksheet as a class activity or as an assessment.
Attachments for Culminating  Performance Task: 
Product Testing Worksheet
Product Testing Reflection Worksheet
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Web Resources:
· Family Economics and Financial Education (FEFE) provides free resources to teachers. Their motto is “For Teachers by Teachers” and their resources reflect that fact. FEFE is partnered with the University of Arizona and the Take Charge America Institute with the goal to bring free, research-based financial education resources to students and teachers. Their consumer decisions unit is an excellent resource. http://fefe.arizona.edu/
· The following is a link to the Utah Education Network. Utah offers many lesson plans and resources in many curriculum areas. This link goes to their Consumerism unit.


http://www.uen.org/Lessonplan/preview.cgi?LPid=28944
· This link goes to a lesson plan by the publishers of Consumer Reports magazine. http://www.consumersunion.org/other/teaching/1-1.htm
· This is a link to a Federal Reserve Board article about leasing a vehicle versus buying a vehicle. http://www.federalreserve.gov/pubs/leasing/
· This link  by the U.S. Department of Housing and Urban Development gives students in-depth, but easy to read information about buying a house.  http://portal.hud.gov/hudportal/HUD?src=/topics/buying_a_home
Materials & Equipment: 
•
Computer with Internet access
· Projection Equipment
· Products to be used during the Culminating Activity
21st Century Technology Used: 
	
	Slide Show Software
	
	Graphing Software
	
	Audio File(s)

	
	Interactive Whiteboard
	
	Calculator
	
	Graphic Organizer

	
	Student Response System
	
	Desktop Publishing 
	
	Image File(s)

	
	Web Design Software
	
	Blog
	x
	Video

	
	Animation Software
	
	Wiki
	
	Electronic Game or Puzzle Maker

	
	Email
	x
	Website
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