School Name:

Date:

GAPSS Classroom Instruction Observation Form
Grade: Subject:
Time In: Time Out: Beginning Middle End
Instruction Strand Observed Examples

C Lesson/units are clearly aligned with Units of study and/or lesson plans arc availoble. Curmriculum maps and/or pacing guides may be available, Plans for
.1 | GPS/QCC. - the instructional period may be posted.
[f:m‘nnng goals arc aligned with Unite of study, lzsson plang, and/or commentary are clearly 2limmed 10 GPS/QCC, Standards, essential questions, ole,
LPS/QUC and are comunumcated by the L AR L /. s e = ? K '
. are explicit and referenced often during instruction.
mstructor.
L3 | Students apply learning goals in '
PPy 08 & Perfonnance tasks, culminating perforinance tasks, student work, portfolios, rubrics, and/or graphic organizers, etc.
performance askes aligned to the ¢ clearly aligned to the GPS/QCC
standards, are clearly aligned to the .
Sequencing of the instructional period is lnsll_ucuon begins by aclivating prior knowledge, including cxpcn'cucui-b.ascd activities, followed by spiraling ‘.u.xd
. . scaffolded tasks that move students toward counceptual understanding and independent use of what they are learning,
predictable and logical. .. )
and ends by sununanziog leaming.
The lesson begis with a clearly defioed lnstmf:hon c)sphm(ly states lcam}ng goals and malfcs conncctions to prior knowlcedge, sutyccl areas, and/or'sh{dcn(
: experiences, incorporstes modeling or demonstration, and/or assesses student understanding (such as questioning,
opening fo strengthen learming. . !
infonnal written assessments, chartng), elc.
1 The work period provides opportunities to practice, review, and apply new knowledge and receive feedback (for
2.1 | Instruction has a defined work period. example: independeot practice, guided practice, small group, conferencing, hands-on learning, problem solviug,
cte.).
Instruction ends with a summary activity The lesson closing swnmarizes the learning goal(s), clarifies concepts, and addresses misconceptions. Students may |
that reinforces the learning, share their work that relates to the learning goal(s).
c - . The instructor provides rich information ebout new vocabulary words and bow the new words function, New
ontent specific vocabulary is developed . . . ) . .
i1 context - vocabulary is presented and reinforced in the context of the standards being taught. Students are provided
‘ opportunitics 1o use the new wotds in their writing, reading, aud conversations.
Higher order thinking skills und Instructor’s questioning techniques require students to compare, classify, analyze different perspectives, induce,
I processes are wtilized in instruction. investipate, problem solve, inquire, research, make decisions, etc.
22 Higher order tlunking skills and All students are engaged in tasks thal require éomparison. classification, aualysis of perspectives, inductiou,
processes are evident in student work. investigation, problem solving, inquiry, rescarch, decision making, etc.
I Instruction is dilferentiated to meet The standards are the expectation for learning for all studeats, but within a class period instiuction s paced and
23 student readiness levels, icaming presented differently with the use of varying matenials, resources, and tasks. (lustruction may be differentiated
- profiles, and interests. through content, process, product, and/or lemming eaviromneat.)
Instruction and tasks reinforce students® Instruction is explicitly made relevant to students. For cxample, classroom instruction is differentiated to reflect
[ understanding of the purpose for what student interests, leads (o (ke creation of products that are useful in real-world problem solving, emphasizes inter-
2.4 | they are learning and Jis connection to disciplinary connections, leads to suthentic assessments, andfor further reveals real-world problems and their
the world beyond the classroom. potential solutions. (I-2.4: Operational Descriptor F: Relevance and autheaticity)
1 The classroom instructor implements The inshuctor encourages flexible grouping and sub-gronping of students related to readiness levels, inlerests, and
2.5 | grouping strategies, learning style preferences.
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Instruction Strand

Observed [

The use of technology 15 intcgrated
effecnvely into instruction,

Examples

1

Teacher effectively uses technology to provide real-world, relevant application, to enhance students’ research skills
and to differentiate instruction to maximize student leaming. Technology 18 used to enhance student learning of the
grade/content standards. (¢ g. Interactive boards, computers, digital cameras, projection systems, calculators,

Written commentary is aligned to the
GPS standard(s) and elements or QCC
conltent standards.

Comunentary uses the language of the standard providing specific feedback by describing the quality of the student
waork when compared to the desired learmung goals. Comuneatary goes beyond “good job”, “great wark”™, etc.

2.7 o probeware, software, interactive games, voting systems, Palm Pilots, Online Assessment, etc.) )
Students effeclively use technology Students use technology to research, create documents and/or projects, and to demonstrate a greater understanding of
during the class penod. the learning goals (c.g PowerPoint, webpages, ctc.)

Instructional goals, activities,

I iuteractions, and classroom Students are engaged in rigoious work. Students interact with other students and teachers concerning their work and

3.1 | eavironment convey high expectations the standards. The standasds are held as the expectation for all students and are evident in chassroom practices.
for student achievement S _

1 Students demonstrate personal cfficacy Smdcms. evalnate their own work aihgn.ed.to the standards, elemuents, benchmark work, anchor papers ot ‘rubncs and

33 | and sesponsibilit are provided the opportunity lo revise their work. Studeuts are on task and may use resources available in the room

po ¥ (contcnt maps, rubnics, computers, posted exemplary work, etc.)
Assessment Strand Observed Examples i
Forfmn%vc assessments are ul!llzed . The teacher is momtonng for student undesstandiog throughout the instructional penod, conferencing with students,
during instruction to provide immediate - . o . I . N
. asking questions, and/or engaging studeuts in KWLs, 3-2-1 activities, quick write, ticket out the door, ete. The

evidence of student learming and to . ) . . .
A ) formative assessments are used to provide students with frequent and specific feedback.
22 provide specific feedback to students. -

Planning snd Organization Strand

Observed

Examples

Student support matenals and fesources are easily accessible to students {classroom Library, technology, etc.).

PO | Materials and resources are effectivel . . .
chvety Materials and resources to support content area lessons are visible. Human resources (co-teachers, paraprofessionals,
3.2 | allocsted. . . . - L .
) instructional coaches, ete.) are effectively utilized to maximize instruction for all leamers.
PO | Classreom management is couducive to Expectations for behavior are evident (rules posted, behavior consistently monitored and addressed when necessary).
4.1 | student learming. Classroom practices and procedures are understood aod followed
PO | Instruction is provided in a safe and . . .
The classroom is clean and conducive to learning.
43 | orderly environment.
PO Lastructional tinte is maxumzed . Classioom instruction has no or miniinal interruptions.
49 | The teacher inaxunizes instructional Instruction begins and ends on time. Student transitions during instruction ace sinooth with 0o loss of wnstructional
time. time. The teacher is monitoring studeat leaming and actively engaged with students.

School Culture Strand Observed Examples
SC | The culture of the classroom 1eflects a Students feel commfortable sharing their work and recetving feedback from the teacher and other students regarding
1.1 | risk-free leaning environment.

their work, students ask clarifying questions, efc.

Student Question: [f the studeats are available for questioning and this action will not iterrupt instruction, then ask three students the followiag question, If the students are able to answes the

question place a check in the box. If you are only ebic to speak with one student, then select NA for the remaining studeuts.

Leaming goals/standards are
clearly commusucated to
stodenls.

The studemt can explain the learning goals or standards/clements that he/she is
wotking on The student is able 1o explain the substance of what is being learned and
show haw the icaming is embedded in their work,

What standard(s) or element(s) are you working Student A NA
on today? What does your teacher want you to Student B NA
leam” What s your leaming goal today’? Student C NA

.
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